
p

DOCUMENT RESUME
. .

ED 215 068. UD 022 247

TITLE William H. Taft High School Project Adelante.
E.S.E.A. Title VII. Final Evaluation Report,
1980-1981..

INSTITUTION New York City :Board of Education, Biooklyn, N.Y.'
.Offite of Educational Evaluation.

SPONS AGENCY Office of Bilingual'Education and Minority Languages
Affairs (ED), Washington, D.C.

PUB DATE (W
GRANT G00'8006585
NOTE 68p.;:Some tables may be marginally legible due,tO

.small 'size type. :Prepared by the Bilingual Education
, Evaluation Unit.

EDRSPRICE MF01/PC03 Plus,Postage.
DESCRIPTORS *Academic Achievement; *Bilingual Education; *English

(Second Language); Hispanic Ameiicans; Parent
Participation; Program Design; *Program
Effectiveness; Program Evaluation; Secondaryt

EduCition; Self Concept; Socioeconomic Status;',
*Spanish, Speaking; Staff Development; Student
Characteristics; Student Placement

IDENTIFIERS Elementary Secondary Education Act,Title VII;
t
, -,*Limited English Speaking; New York City Board of

4 Education

t

ABSTRACT
-

4

7

4
.t,

.

s.'This report presents a description and the results of
evaluaVot of ProAct Adelante at William H. Taft High School in New
York City da4Ang 1980-81. The project, Which was funded under Title
VII of the Elamehtark Secofidary.Educapon Act, provided instruction
in English as a Second Langtig§e, Spanish lan uageokilis, and
bilingualinstruction in science, mathematic '..and social'stUdies'toit4
high school studentsof limited English profi iency. Included in the
report acre descriptions of thkathnicrleomposition, population
characteristiCs, and' socioeconomic conditions of the area in which' u*
the school is located; an.enumeration of student characteristics; and
discussions of program philosophy, organIzation, funding,
goals/objectives, student placement procedures; instructional,
offerings, curriculum and materials,.supportige services, staff.
divelopment/ and parental involvement. PartidiPatinOtudents'
self-concepp is are examined. The program evaluaton covers the
evaluationlOocedlires: findings on the extent of:students' English
language development;. growth in mastery of Spanish; achievement in

rmathematics* social studies, and science; data od;attendance.
Recommendations for program improvement are presented. - .

(Author /MJL) - ,

_,...

**i****************************A******************4****t*********t*****;.
.* Reproductions supplied by EDRH are the best that can be-,made
* , from the original document.
***********************************************************************

[
I 4

e



L;

0

FINAL EVALUATION REPORT

E.S.E.A. TITLE VII

Grant Number: G008006585

(Project Number: 5001-56-17649

WILLIAM H. TAFT HIGH SCHOOL

PROJECT ADELANTE

1980-1981

)4-

Principal:
Ms. Lorraine Mdnroe

Project Director:
Mr. Dana S. Fishkin

Prepared by :the

BILINGUAL EDUCATION EVALUATION UNIT

RUddie A. Ir;zarry, Manager
Judith'A.,lorres, Evaluation Specialist

Armando Cotayo, Cdnsultant

Frank b!Brien, Ph.D., Cpnsultant

U.S. EPARTMENT OF EDUCATION
NATIO L INSTITUTE OF EDUCATION

EDU ATiO ESOuRCES INFORMATION

C TER (ERIC)

This docume has been reproduced as
received from the person or organization
originating it.

'0 Minor changes have been made to improve
reproduction quality

Points of view or opinions stated in this docu-
ment do not necessarily represent official NIE

position or policy.

\ -. .

NEW YORK C1TY'POLIC SCHOOLS
.

OFFICE OF EDUCATIONAL EVALUATION
RICHARD GUTTENBERG, ADMINISTRATOR

'.4 4



-*

r

ACKNOWLEDGEMENTS

1

.

The production of this report, as of all Silingual Edulation
j .4 \

.

Evaluatio n Wilt reports, is the'reslp of a cooperative effort of per-

,,manent staff'and'consul,tants. 'Rima Shore and Armando Cotaye have labored

over and edited initial drafts, ensuriing that they conformed to O.E.E.

standards of scope and style. Dennis Joyce Or spent many hours creating,

correcting, and maintalning data files. Franco Marini has pa0t tly
.

reviewed, edited, analyzed, and reported project dati. Margaret Scorza

hltrmaoicied.the production-Process, frequently editing and reformatting

y' drafts and assuring that the reports are complete And accuratd4 Joseph

. -Rivera his spent many hours producing correcting, duplicating, and dis-

seminating reports. Without their able and faithful partici tion the

unit couldflat/have handled such a large volume of work and s ill produced

X

evaluation reports.

'

a,

I

' 3

I

12

o

ts,

;

.1



A SUMMARY OF THE EVALUATION
FOR PROJECT ApELANTE

WILLIAM H. TAFT HIGH. SCHOOL

"e1980 1981

1/4

This program, in its first Year of funding, provided instruc-
tion in E.S.L. and Spanish language skills as well as bilingual instruc.
tion in science, mathematics, an'ti'social Studies to approximately 225
students of limited English proficiency in grade's nine through twelve.
The target population repreunted 15 national backgrounds and varied in
educational preparedness, socioeconomic status, and length of residency
in the United States.

The stated program philosophy was to expedite the ac usition
of English through native- and second-language instruhion. h practice-

,' of this bilingual approach varied according to each individual student's
needs, resulting in highly diversified student pr6grams. Mainstreaming
decisions were guided by teachers' rgcommendations, student's performance:
in class and qn tests, and student or parental request.

, The instrumental goal of the project was to develop a compre-
hensive bilingual course of study foosecondary education, to be lm-

A- plemented by, instructional and support service personnel trainediiirthe
areas of specialization-requirecrby the target population.' Farther,,it.
aimed at progressively increasing parent6rinvolvement, the percentage
'of students graduating, and the percentage of students continuipg their

,*

education at a post-secondary leyel Or becoming gainfully'employed.

.

Title VII funds supported administrative and support services
Itwostaff.including educational assistants. -All instructional services

and, paraprofessional assistance were provided by tai levy and Title,..Ia
personnel: Supportive serviced o program students consisted of personal'

,. and-academic guidance, home visits, andcareer counseling. Development
activities for staff members incllided enrollment In college courses,
-regularly scheduled department meetings and workshops, visits toother (

programs and resource centers, and attendance at conferences and symposia
on bilingual education.. Parents of Participating students werefinvolved'
through a Parent Advisory Committee, the adult education OrogriM, and.
participation in program and school-wide activities. _ , i ., *,'

.-,

;
4r' Students were assessed in English language development (Criterion'

Referenced Alish Syntax Test).; growth in their mastery of Spanis .

(Interamerfcan Series Prueba de tettura); mathematics; social stildies, :and ,
science,(teacher-made tests); an attendance (School and program. records).
Quantitative analysis of student' chioement indicates thal.:

;
rogram students met the criterion level ,of one objective

Mastered for each month of instruction in E.S.L: except for(
a small group of non-Title I Students,,functioning on tile

advanced level (III), and tested only in the spring, who
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failed to reach the criterion but came very close. Some of
these had mastered almost all the objectives, at pre -test;

-.as a result, they could not demonstrate much growth.

- -In Spanish reading,-all grades demonstrated 'statistically and
educationally ,1gnificant

--Seventy-eight percent of the-37 iirogram students enrolled in " '
Mainstream mathematics courses in the fall term passed

.' teacher-made ,final examinations in thosk&ourses. In Spring,
the overall pass, rate was 54 percent.

--In bilingual ,mathematics daises, the overall :rates of passing
0, were 67 percent in\toth fall and spring. Many more students.
. were enrolled in bilingual- classes.

fall, s.eventy-three percent of the fifteen'program
students enrolled in mainstream science courses assed the
final examinations in those courses. Ln.spri.ng, 58`;percent
(or 11 of 19 students) passed-their final exams. The= numbers *:
reported are too .small to be interpreted ,very reliably.a

;
- -Ih science courses 'conducted in Span4sh the overall ixasvrate

was 85 percent in the fall .and 71 percent in the spring..-
a-

. ° mainstream social-studies courses,'prpgram studeris achieved ,

passing rates of 54 percent in the fall and 66 percent.-in the
spring. Only'small numbers of students were enrolled in theses

. classes.-3

7

.

-
--In social studies courses conducted' in Spanish, the overall r

fell pass rate was 78 percent;A while itwas 76 percent' in .
spri ng.

--Theoverall attendance rate of program students exceeded_the
average school-wide rate by, a highly signitiCant margin.

The followirig recommendations are aimed at improvind(the Overall
effectiveness of t'he.program. .

- -A review of the instruction,provided in ,the content areas with
fi emphasis on the formation of a clearer language-use policy,

tte development of a program of. remedial assistance 'for. bilingual
btu ents, not highly proficient in, English, who wish to take
advancedacadeniico*rses,. end the incorporation of students'
native cultures into the social studies curriculum.

/1

--An assessment of teachers' ,trairring needs to be foillowed by
. the Appropriate in-service training wdrkshops, teacher Observe- .*;\_.),.

. t'ion and feedback, and college course idOrk related-to bi- 4

Ii k 1 it ri gu a 1 i spi , ethn)city., -claSsi and culture in education.
, .

.
, -,..

,
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--Explorinv ail.possitile resources available for,counsefing
'4 including Municipll, ,state.aant federalEy-funded service -

aqncies as well as 'public and private' colleges. .-
S t

- -The-acgutstion of SPaniSh mathematics texts at varied.levels
of cothplexity to satisfy the, broad spectrum'of. students'
abtlitY.1

- -An increase in efforts to-bolsterJparental attendance at
. . program activities and to involve them.more in their advisory

function in program:direction. -.
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Locat : 240 East 172nd Street --'lloomP251
Bronx New York 10468

L

PROJECT ADELANTE'
WILLIAM H. TAFT HIGH SCHOOL

Year o Operation:. 1980-198r, First year of funding

'Target Language: Spanish
I-

Npmber"of Students: 225

Principal: Mrs. Lorraine Monroe

Project Director:- .Mr. Dana S.'Fishktn

INTRODUCTION.,

5 ,

Projest Adelante was funded for fiscal year-1980-81 as a.new

grant under the provision of the Elementary and Secondary Education Act

-,Title VII. ,,This funding period completes the first of a three-year

cycle for.Which the program was originally approved. Project Adelante,

, is a',basic bilingual 'Secondary ebucatiOn Program operating within aff..

4
organizational unii of William H lf, Taft High School. The projectfeed ''

. . ? . .st

bilingual',instructioQal and supgortive services to 225 HtspaniOtudents .

? , ,,-

Of limiied English proficiency (LEPYin grades 9 through 12.4111e
o',./e

project director and assistant engaged jn staff development activities

primarily by attending lectures, conferences,.and works0P§', as well as
..

.

by visiting regional resource centers and other biling041 high school
,

.

projects. Program teache and'paraprofessiOnals were'trained through

in-service Workshops; deartmental meetings, and caliege courses. p
.

Parents and community were involved in the project by means of a Parent/

Student Advisory Board, "open.house" and socioul mral \ictivities, and '

i0 O ,;

. /
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a project newsletter. New York City Board of Education curriculum was

adopted for instruction. -A bilingual project-developed curriculum was

. 4
used for instruction in algebra, and an Amerioan culture curriculum is

novrin thp Process of development:

The purposes of this report are:

--to describe project context, components, participants, and
activities; C

--to repoct on students' achievement and attendance;

--to analyze and interpret program alld.student achievement
data;

- -to make recommendations for program improvement.

ror
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'SITE CHARACTERISTICS

As4

I. ,CONTEXT

Project Adelante is housed in the William H. Taft -14Thotl Saihtubll

building located in the central part of the Bronx.. The stbooll 1.vriccTimiit1ly,;

re-program-students 1 ive, is largely residenti al,. 1 ow-income anti

partly commercial (a small-business section). During the last, ,,

the area has undergone.a,progressive decline in environmental and
. ,

housing quality, as the' problems of the South Bronx have e}.tentletliirnta)

this vicinity. -.Only within-the past year have construction cant rrenntEatikon

worked some improvement in the area, with die assistance of ftgienall
.

funds.

The thnic:compOsition of the area. is roughly half Mad(

American and half Hispanic.' Of the Hispanics, approximatel 5D ipenaeut

a
are Puerto Rican; 30 percent are Dominican; and 10 percent are frnom Cfieritnall

and South America and the Caribbean. *The populatibn 1$ charaircterrnmeti fitly

those problems which typ.icallyafflict pOor urban areas large (ditties 6

in,the Northeast, such as high rates of unemployment, welfare depenthanire

mental and physical illnesses, drug traffic, crime;\ and transiency.. ilhe
A

population is highly mobile for reasons which include:,he times witulaih

destroy many buildings in the area each year; 'travel to .anti from the
O

country of origin; and the search for a bitter place toliwe.

.

The socioeconomic conditions'Of the community are agenefilllly

associated with sociopsychological conditions manifested by program

students. Staff members report. that the low value plac-eO>rm

.and work by the family..affects students' attendance and drop-out MIES.

Community agencies have provided carper-orientation services; toweviar

it may' be that the aspirations and expectations of this populatrum nitre

"3- 12 ,

4.

,91
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'consittent with the objecti've social and economic;qeality Which they

experientei

Program students generally speak Spanish at home, in the

'nei ghborhood's small boinisses, on the school grounds, An the school

4

halls and classrooms. English is used for instructional purposes and

for speaking with Taft students (who.are predominantly black American)

and mainstream faculty, who speak English only. The mixture of Spanish

and English (code-switching) is the form of langUage which the evaluator

heard most freguenly in school surroundings.

Staff members noted that ethnic identitY among participants is

strong, particularly among the national'groups who have immigrated more

recently., Attendance at school events by students and parents has been

'highest.when the activity is ethnically - related and is'particular to a

national group. .There was no report of conflict among the national or

ethnic froups represented in the, community or the school.

It is interesting to,noe that students' good physical appear:

ance (dress and-grooming) and their respectful behavior toward authority

figures have been features highlightedlly staff., These characteristics

are probably related-to their ethnocultural backgrounds.

)



II. STUDENT CHARACTERISTICS

Eligibility !or participation in the programis primarily

determined by the students' scores on the New York City Language Asses

ment Battery (LAB). A score under the 21st percentile on-the English

part and a higher score on the Spanish is used as an indicator of

. -

_'eligibility. Other entry criteria include: referrals by feeder schools;

4;/' results of interviews with program staff; and referrals by teachers from)

the English as a second language (E.S.L.) program. The program also en-

rolls new arrivals to the country who have settled in the vicinity.
4

Therefore, all students are LEP to varying degrees.

Tab -le 1 illustrates the number of students, the percentage of

enrollment, and the percentage LEP according to home lanouaga used for

the school. Students whose home language is English who have been classi-

fied in Table 1 as LEP are eligible for remedial English instruction.

As can be seen in Table 1, the, majority of the English dominant

Taft students (most of whom speak no other language)° experience academic

Vifficulties and perform below grade level on standardized tests of reading

and mathematicS. In response to their problems, remedial level courses

are offered in all subject areas at Taft High School.



Table 1. Home language of students in the school.

. NO. OF % TOTAL.

LANGUAGE STUDENTS 'ENROLLMENT LEP

English -1,237 ..,
1 52.5.% 80%

Spanish 1,096- 46.5%, 80%.

Other 24 , , 1% 80% .

0
. . .

.English is the home language of 52.5 percent of the school
populatione wflo are mostly black American. Most of these
experience academic dffficplties.

.Spanish is the home language of 46.5 percent of the school
population, who Are Hispanic.

.

.Eighty percent of the Spanish and other categories classified.
LEP.

o l

...

Because there may be,telectivepersonal and environmental pres-

sures on students in urban communitiet, the composition of the student

body may vary from school to school. and grade to grade within a school.

In many high, schools, girls outnumber boys, as they do at Taft. This

disparity may be' due td. a number of 'factors which affect boys and girls

differentially, thcluding difTiculties'of travel to and from school,

per and parental-pressures to leave school for employment or marriage.

t (The sex distribution of program students is 38 percent male

and 62 pereent..emale (compared with 43 percent male and 57 percent female

f -

for the school asia whole). Table 2 presenti the distrlbution of bilingual

program students' 4grade and sex. AM bilingual program students are

4
Hispanic, and S5antsh is the, language used at home. Approximately 90

.4

percent were-bOrn Outside the United States.
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Table
.

'

p

2.

,

students

Number and Percentage of program .

by sex and grade. (N=221)
,

-4-SEX

GRARE-
TMALE
N %

FEMALE
N %

TOTAL
N %

PERCENTOF
PROGRAM POPULATION

9 -28 33% 57. 67% 85 100% 38%

10 30 44% 39 56% 69 100% 31%

11 19 41% 27 59%
't,

46 100% 21%

12, 7 33% 14 67% 21 100% 10%

TOTAL

,

84` 38% 137 62% 221 4 100% 100%

.The student population decreases as the gradi level increases from,
38 percent in the ninth grade to -10 percent in the twelfth grade.

.In all grades, the percentage of female stOdenii\As higher than
the percentage of male students.

Table 3,indicates the number and percentage of students from each country

of origin.

I.

-7-
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Table 3. Number and percentage of program'

students by-country of origin.

COUNTRY NUMBER PERCENT

si
Puerto Rico ' 98: - . 43.5
.Dominican Republ ic 76 33.7/
-United States ;1 9.3'

Ecuador 9 4.0
Nicarague 3, 1.3
Colombia 3 1.3
Honduras 2 0.9
El Salvador f 2 0.9
Cuba

. 2 0.9
' Venezuela 2

.
. 0.9

Costa Rica , 2 0.9
Guatemala ° ' 2

-. 0.4\

Panama 1

Martinique, , 1

. Mexico t 1 0.4

.The highest percentage Cf. students (43.5 pertent) was born
in Puerto Rico.

..The second highest percentage (33.7 percent)..was born inthe
Dothinican Republic. ,

.The'third highest percentage (9.3 percent). was born in.the
United States, most of Puerto Rican parents.

.Most of ,the remaining students were born in Central America.
4

.Percentages reflect trends in ethnic composition of the community._
in which the Dominican'and' Central American population is increasing.

Because so many of the Taft bilingual students are immigrants,

their educational histories may vary considerably, as the discussion of

student characteristics has indicated. ;Many have suffered interruntld

schooling, or,.because of a lackof-educational opportunities in their

,countries of origin, have 'received fewer years of th.ication than their

grade level would indicate. 'Bilingual program st4entt are repcined by

age and grade in Table 4.

-8- 17
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Table 4. Number of students by age and grade.: (N =221)

AGE GRADE 9 GRADE'10 GRADE 1I GRADE 12 .TOTAL

14
\ --

' 2 .
i ..-c

6 -

i

15

.

-
..k,.._

;'44,-,,
, s*S

-, ,
,

-

44 .
. .

23

16 41 ,- A s ,1Vr r ,...

59

17 14 30
,I. ,

26 .

.

,...

,

-,,,,,,,,.,,

"x's '' / 64

'18 4 13. 16 ' 44

19 . 1 6 9 3 19

20 .

.

6

,
.

'6

TOTAL 85 69 ''46 21 ,. 221
% of overage
students ' 71% 71% 54% 43% 65%

*Shaded boxes indicatetpe expected age range for each grade;

.65 percent of 'the. program studetft:Are. overage for their grade.

.The percentages of overate students are higher in the ninth and
tenth grades than in the upper grade levels:

As Table 5 indicates; tie- fact that so many students are over-

. age may have :implications for interpreting 'student outcomes and betting

stgdards for expected rates of growth. These are students who have

.t.

' missed a year or more of school, whose gradd placement may reflect their
--.

age more than their prior educational preparation. As
A
a result they may

have a lack Of cognitive development in theirtative language which must

he addressed, as it has implications for their ability to acquire oral

and liteTy skills in English:

In their 'native language students, range from functionally

illiterate (approximately 15, or 7 percent), through one to two yearrs
0

below grade level, to above grade level. Approximately 20 students (10

percent) may be said to be on grade 'level, and seven students (three

gi 4
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t

i 1
percent) above grade level. While students' range o.f proficiency in

,

English i narrower, more perform at grade.level. Their need to use

English outside If School.is minimal. Only a few who are more advanced

in Englisti\tend to integrate sociall,y. with black American students, so

,

\most socialize in Spanish only'. .

ficording to program administrators and teachers, students

manifest a great interest in theirs 4everyday situations"; they show motiva-

tion to partake in activities and in general "feel more olive" than

students in other programs and schools. Some of these have been mainlk -

streamed to "motivated" official classes rather than to regular classes.*

While few Taft bilingual students demonstrate critical academic need,

"most have high or moderate need. ACcording to the family assistant, who

has worked closely with the students, fhey have.a,very high need for

scho l personnel "who .care."

Irgeneral, stability of family,life, and parents' income and

education in their countries of-oridtn are said tO'account in large

; measure for differences in students' ,needs and abittes. .However, no

generalizations could be made about groups according to country Of

origin because of the heterogeneity within each group. Most students ,

,.1

need improvement.in the content areas, study habits, and English; have a
. .

.

.-
.-

rather positive self-concept.; have positive feelings toward the program;

and have,a strong sense of ethnic identity. a%

Selected on the basis of attendance, students in "motivatW official
,

classes may receive additional attention from guidance personnel and
other services:

,s



PROGRAM PHILOSOPHY'

0

\.

III. PRbGRAiisDESCRiPTION

The Staiedprogram OiloSophy is to expedite the acquisition
t

of'English through native- add second.anguage instruction. Practice of

this bilingual approach varies according to individual case* with the

least proficient in English receiving the 'most instruction iniSpanish

, and vice versa. Mainstreaming decisions also vary according to ndividual

students. Some students who are eligible for mainstreaming have remained

,tn the program by choice and have been prepared to take the,Scholastic

AchieieMent Test.(SAT). Mainstreaming phjlosophy is agreed-upon by all

parties involved, with the only difference existing in 6e interpretations

of program administrators as to how soon the transition should take

place. The school _Principal feels that it shoulli occur as soon as

possible,- according tosteacheris judgMentS, for it is they who know beit

when the student is ready. The principal also feels that it is the

program's purpose "to maintain the vitality of the students' first

. culture as they are being prepared to function and compete in an E7glish-

speaking society."

Participants (particularly New York-btfrn Puerto Rican students)

and parenti are amenable to mainstreaming early and their decisions are

Or

honored.

ORGAlIZtION AND PERSONNEL

The proT4M has been_in oPe'ration during 1980 -81 only. Its

antecedents were an E.S.L. program and aew coursesbffered bilingually

in order to comply with local and federal requirements for LEP students.

.

Courses in E.S.L. were first offered by the English department and later

-11-,
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kr the foreign language department% Both the present,project director.

and histsistant had been involved with-LEP students before the project'

began. ft- was through thgli.efforts that furiding for a full bilingual

program was sought and obtained.-

Presently the program functions under the supervision,of the

assistant principal for foreign languages, who oversees matters related

o- curriculum and instruction,. and supervises staff members. The

director has responsibility for the administration of 'all facets'of the

programincluding instruction, training; and fiscal matters. He works

not only, with-the assistant principal for foreign languages, bUt afiso.

with the assistant principals for administrarlon, guidance, science,
-

mathematics, and social -studies. Informally, he_ reports directly .to the

principal, but:does not take part in "cabinet" meeting's unlest matter

--immediattly-concerhing-thei=program-appear-on-the agenda. chart l'Iodates
1

the project within the school's organization.

The assistanprAirector aids the director in general adminis-

tration,` as well as in the selection and acquisition of curTiculUm and

Materials, staff development, and supportive serVices. They work, in

ef4ct, as,a team of co-directors. Both hold M.A. degrees in areas of .*

education related to prograM needs, and are certified in educational,

,administration. Both are certified teachers of high school Spanish in

the New York City school system-and have extensive experience serving

bilingual populations. While neither is Hispanic in origin, both are

b tlingual (Spanish/English). 14 -

The retource teacher ts responsible for the coordination of.., all

testing and student, activities. She organizes 'meetings with parents and

asrists in teacher-student re lations. Additionally, she helps the

21
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assistant'director in curriculum development. She-is presently -working

toward a master's degree in education, As Certified to'teach Spanish in

high school by the New York City school system, has extensive experience

serving bilingual students, is Hispanic,

Spanish. The'latter charaeristic, th

-contributed.greatly to the effectiveness

parents.

and is a native speaker of

resource teacher feel's, 45

of her work with students and

Two ed4cational assistants aid teachers and provide supportifg
,,

services to students. A bilingual secretary is responsible for office .

management, bookkeeping, and typing. All three are currently enrolled

in professional deiplopment programs working toward bachelor's degrees.

All have experience working with bilingual populations And are native

speakers of Spanish.

The family assistant-morks closely with the school's guidanCe

counselors and maintains ?reguent°communication wfthjthe- students'

familia.: She makes contact by telephone and home visits. She works.

closely with the students and Often functions as a counselor, responding.

to students' need for advice from someone within "the program. She hol4s

ahigh school diploma, has experience as an educational counselor of

Hispanic students, and is a 'native speaker of Spanish.

Table'S presents program staff,characteri(tics for professional

and paraprofeS'sional staffs Appointed 'to work full-timefor the program.

Yr

le

A o0 tt
."` 4

-14- 24
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Table 5. Program staff charalteristics:
*a/

c

professional and paraprofessional staff. - a. .. %

YEARS OF YEARS OF YEARS OF
EDUCATION'' CEREFI- LICENSE EXPERIENCE EXPERIENCE EXPERIENCE

FUNCTION(S) (DEGR1ES) CATION HELD (MONOLINGUAL)(BILINGUAL) (E.S.L.)

Director -,!. B.A. Spanish NYC ' Spanish DHS -: 12 8
M.A. E.S.L. NYS E.S.L.\ DHS

.

Assistant
Director,

Resource
Teacher

Secretary

Educational
Assistant

Educational
Assistaht

FamilY
Assistant

OS/PD'Ed.Admin.

11,A. Spanish

,

Spanish DHS
MAT Spanish NYC Ancillary BL DHS4

PD Ed. Admn. NYS Soc.- Studies

B.A. Spanish NYC Spanish.DHS
NYS

SeCretarial, NYC- T.P.D: Sec.
- Bilingual

3

High `School -,

High School

NYC

NYC 2

High School NYC 1

10

-

1

6

4

. =11,

c.

s rt. I

.The program has three, professional, and four pariprofessional staff
members appointed to their functidns full-time since the program began
in Septehber,J9401.

.All staff members hold degrees,.certificates, and/or licenses necessary
for their functions, and have experience serving bilingual populations.

.All staff members are bilingual (80enish/English, one professional
and four paraprofetsionals are Hispanic.

FINDING

4

The project combines three sources ofunding: Title VII and

Title I of the E.S.E.A., and tax-levy funds. Tax-levy funds support the

positions of l)but two teachei-s. Those two pertions are supported

by Title I, in addition to two 'pardOrDfeisional positions. Title VII .

.1.

9

-15-
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supports administrative and support services staff, includimgene'

director, one assistant director; one resource teacher, one secretai!y.

one family assistant, and two educational assiOehts. Tables 5 erbt W.

list the number of personnel and

The allocation,of funds

functionS funded by different sources.

According to funetiphs is im aweeremtl*.

0

iar

fiscal (New York'City Edard er

...

with the requiremeots'of funding

Education) agents.

t

. ,
4

Table
II

Funding of the instructional components.

r
FUNDING
SOURCE(S)

NUMBER OF PERSONNEL:
TEACHERS PARAS

)

E.S:L. Title I -PleS.E.N. 2 ti . 2

44.
Read41151Eng.) Tax Levy 2

Native Language Tax` Levy

Mathematics Tax Levy 1 2 Title MN
paras Sharlyti

Social Studies- Tax Levy - 2 by thnee
-> sub:lett areas.

Science Tax Levy 2

-16- g6,
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Table 7. .Funding of the non-instftictional components.'

FUNDING-SOURCETS1 PERSONNEL: NO -S-T

Admi ni st rai On &

Superint-ton

Curriculum
Devel o ent

Suppor ive
Services

St ff
Dev lopment

Title VII

Title VII

1 Director
1 Assistant Director

1 Resource Teacher

Title VII 1 Secretary
1 Family Assistant
2 Educational Assistantt

Title VII

Parental-and Title VII
Community ,Involvement

1 Astistant Director
(cited above)

1 Family Assistant
(cited above)

GOALS AND OBJECTIVES

The ultimate goal of the projectis to improve the academic

performance of a total of 225 Hispanic LEP student's foreach year of a

three-year period. Its ItttruMental goal is to develop acomprehensive

bilingual course of study for secondarYieducation, to be implemented by

instructional and support ,service personnel trained in the areas of

speciapiation required by the target population. Further, it aims at

progressively increasing parental involvement, the percentage of students

graduating (whit a diploma), and the percentage of students continuing

their education at,a- post-secondary level or becoming gainfully employed.

Speclfically, the program evaluationcogSders the following

objectives for the 1980,period:

1. to improve achievement in English proficiency as indicated by the

mastery of at leait one.objedtive der month .of treatment on. the

Criterlion Referenced English Syntax Test (CREST);

-17-.,



2. to increase reading achievement In Spanish as indicated by a statis-
t

tically_significant (=<= .05) difference between pre- and poit-test

scores on the Cooperative Interamerican Series Prueba de Lectura;

3. to increase content:-area achievement by at least 70 percent of program

students to a level comparable to that ofthe school's non-program
, .

students as measured by department- developed examinations, and where

applicable, New York City' or New York State examinations translated

intp.Spanish
1,

4. to improve the a7egance rate of program students as indicated by a

/
m;statistical) significant (c= .05) difference between proportions

of school non-progfim) and program attendance.

,
r

It should be noted that no cpmparisions could be-made because uniform
depArtmental examinations in the content areas were not developed as
anticipated. As a result, the objective could not be assessed as
propOsed.

-18-
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IV.. INSTRUCTIONAL COMPONENT

STUDENT PLACEMENT, PROGRAMMING, AND MAINSTREAMING

All students Who meet eligibility requirements are interviewed

by program staff, who make program recommendations primarily on the

basis of students' linguistic'and academic ability. Instructional -4

program design is also guided by graduation "requirements, E.S.L. teacher

,

recommebdationS, and students' preferences. Thus, programs are highly.

diversified. The higher the grade, the more'variation in program.

Students, are not "tracked" for instruction except in E.S.L.

4:

and reading classes, where students are grouped according to level of

. t
ability. However, grouping is -flexible, allowing students to progress

.

to more advanced gilbups.and eventually into mainstream'English courses;

Teachers encourage students to work toward the goal of transition into
-

the mainstream.

RecoMendations-bY teachers, on the basis of perforniance in

class and on tests, generally guide mainstreamingdecisions. Other

grounds for mainstreaming may be student on parental request.

At present, theFe is no fixed policy for Tanguagelise tn the

classroom; in this'sense, no systematic strategy hasbeen adopted to

foster transition into greater English- usage within the program's

content-ar4classes: Approximately'50 students(22 percent), mostly'
l&

eleventh.ad twelfth graders, are taking two or more content-area

courses in English.- Approximately 50 students who are taking all of

their content-area courses in EnOis still retrain a relationshipwith

the program. They receive the services of the family assistant and-

biTinguil guidance counselor, .and take t in the program's extra- ..

curricularactivities, such as cultural vents, contests, and assemblies.

- -19-
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Mainstreaming is generally viewed favofably by students and

-

parents. Although there has been no systematic follow-up of students

who were totally mainstreamed, it was reported tIW some students

receive'lower grades.: In,geheral, however, they tend to pass courses,

and do not complain about difficulties, in monolingual classes.

INSTRUCTIONAL OFFERINGS

The offerings: are diverse in content as well as level of diffi-

culty. There are five levels of competence in E.S.L, classes. Classes

are non-graded. On the average, beginning° students receive three hours

of E.S.L. per day. As they progress beyond the initial level,, they take
6

two hours of E.S0L. per day. The most advanced level receives one hour

of instrucon per day. Table 8- outlines E.S.L. instruction.
,4k

Table 8: Instruction in English as a second language.

CLASS PERIODS CURRICULUM:
- PER WEEK. 'OR MATERIAL

PER CLASS DESCRIPTION IN USE 1

COURSE.
TITLE AND

LEVEL

NUMBER
OF

CLASSES

AVERAGE
CLASS.

REG.

ESLND 3 23

ESLNC 2 15

ESLNB '2' 14,

'ESLNA 2- 19

ESLNT , 1

'5 Elementary E.S.L. I

5 Elementary E.S.L. II

s

Intermediate E.S.L. r

Access to.::

English I-
Breckenridge

Access to'

English I-
Breckenridge

Ledo III

Intermediate E.S.L. II-Easy Reading
Selections
in English-
Dixon

5 Advanced:E.S.L.. Graded
.Exercises

in English.

Engl4ih for

Today-Dixon
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Twb classes of special instruction in Spapish language arts

are offered to 22 students for two hours per day. -These -StUde-ht-§-h-ave

been.identified as functional illiteratdt in need of intensive native

-4ett

1 angtra deVelopment. ra-1 level-of----Soanfsh langtulge,and-lAterattrre-

are offered by the foreign language department to all otter students.

A number of courses in mathematics, ience; and social studies

are offered in Spanish. Although there is no plicit language policy,

it is estimated that the use of Spanish fluctuates from 75 to 95 percent

of class time. All content-area courses taught ir\Spanish are considered

to be."major" courses, that is, reculftd for graduation. Their content

correspbnds with mainstream curriculum, and the materials used, in the

tudents' native langu4ge, are reported by,the director to be appropriate

to the students' level of comprehension. (See Table 9, which follows for

,a listing,of content-area courses.)

.

Table 9. Bilingual instruction in content areas. -

.
-.

.

COURSE TITLE
NUMBER OF
CLASSES°

AVERAGE
REGISTER

% OF CLASS -

TIME SPANISH
IS USED

,

HOURS
PER WEEK

World Regions II - 2 34 95 10
I

American History ft 1' 41 95 . 5

World Htstory, II 2 22 , 95 .10

Siolvgj II 1 -24 75 10

General 'Science II 2 25.' 95 . 5

Concepts of Uth . 1 36 90 6 3

Pre Algebra 2 30 90 ., 10

9 MA - Algebra _I .. *1 . 25 90 5

9 MB - Algebra II _ 16 90' 5

-21-
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Students are enrolled in mainstream classes depending on their

_ ability, need, choice, and graduation requirements. Table_10 shows student

enrollment In these classes, which meet for five periods.per week, and the

criteria used to determine participation. Health education is the only

mainstream class in which all program students are enrolled. Of course;

.more courses are offered in the mainstream than in the bilingual program..

'However, it is not cleato the evaluator Row many program students, despite

their English proffrendy limitations, are enrolled in required courses .

,in mainstream classes, because the courses are not offered in Spanish.

Twelhh graders may be placed in certain mainstream classes
N.

(economics, for example) in order to meet requirements fdr'graduipion

when the'equilvalent class is not offered in the biliAgual program. Some

students, whose English skills are strong enough are registered in remedial

mathematics courses in ordei to strengthen their mathematics skills. These

students include many who were born in the United States, and whose cogni-

1

tive dtvelopmentmay not be as high as that of some of the immigrant students.

Thus, the immigrants may be taking hi h'er level mathematics

/courses in Spanish while the U.S.-born and those with less well developed

skills may be taking rern-al courses in Englisji. These differences may .

be reflected in the a'ch'ievement of students content-area'classes

(see the findings section).

I-

-22- 32 .
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Table 10.',Mainstream classes in which program students are enrolled.
,

NUMBER OF CRITERIA FOR
COMPONENT /SUBJECT STUDENTS- SELECTION OTHER COMMENTS

Health Education
Typing
Algebra
MPN (Math)
RCP (Math)

CM (Math)

225

-7

9

47

12

,Required
Elective
Elective
Remedial Math Math prep,
Remedial. Math To prepare

for Regents
Competency
Examinations

Remedial Math Concepts
of Math t

PA (Math) 16 Required Pre-Algebra
11th Yea, Math 1 Elective
MusiE,e, 12 Required
Art. 15 Required
Biology 3 Elective Science
General Science 7 Required
Chorus 2 Elective
Shop 5 Elective
English-Reading 29 Required
French 2 Elective'

World Regions 8 Required
World History 1 Required
Economics r. 2 Required
Leadership Training 2 Recommendation

The study of the students' native Culture is part of a broader

curriculum of area studies which covers Latin America. .Additionally,
t

the native Culture is studied in Spanish language and literature courses.'

The study of culture is complemented by cultural activities held through-

out the year, for varied natfona] roups to mark special occasions, and

through personal' tnteraction with program staff'who are of the same

ethnocultural origin as the studAts. Bilingual students' native

cultures are not studiqd in mainstream social studies class s. The

focus. of those courses, according to reports, rests on stery of basic

)facts and figures related to partiCular areas of the world, rather than
4

on the study agf cultures and lifesty'kes4/._,:..

-231 . '33
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The program has established links-with Hostos 4ommunit)L
4

College. St dents are given assignments by their social studies teachers
. .

-1--
which necessitate the use of the library at Hostos. Daring the summer

months, Hostos has also made reading labs available to program. students.,'

A link has also been established-with Lehman College for an advanced

placement course in Spanish to be offered A Taft for three college credits.

st
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, V. NON.INSTRUCTIONAL COMPONENT

CURRICULUM AND MATERIALS #

The curriculum followed by Project Adelante conforms with the

regulatiofts -established by the New York City,Board of Education and the

guidelines set by the New -York State Education Department. An American

culture,curriculum is in the process of being developed by prOgram staff:.

Based upon the identified needsvofthe prograMPS.students, 'it is intended

to presentOmerican culture in a comparative perspective. AdditipnallY,

the program has adopted an algebra curriculum developed by another New
1.

York City 'Title VII program, the Comprehensive High: School Bilingual

Program. \

As mentioned above, students use materials published in Spani4-

mg--
in-the subject areas taugq,j1riat language. Spanish publications are

available in the school library, to which the program has contributed

volumes,,primarily books of Spanish and LatinAmerican literature.

Reference'books are also avai ble 'for teachers and staff. -It Ts

__reported,. however, that'Materi ls are not Sufficient to vet the dIverse,

s 'in certain a

students°needs vary

, such as mathematics, in which

, SUPPORTIVE SERVICES

_ .

Ali program students receive supportive services from program

staff -as -well as school itaff resPonsible for pe'rsonal and academic

rf

guidance, home visits, and career counseling.
4-i' ,

s.

Guidance services are provided- by t4b bilingual giliOance

counselors. Each student must-see a counselor at le'ast once a year for.
. . A .

programming purposes. The family assistant complements the services of

tie counselors by providing orientation sessions. Students and staff t

-25- 35
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report, however, that guidance services are predominantly related to

academic matters and that there is a need for-more personal counseling.'
, , ' .. a

Students often develop personal attachments to program staff.and teachers

.

3,7

'In order to satisfy_this_need:_. , ,___ _._

The family assistant has visited the homes o most program

students. During the early months of the school year, tea4hers submitted

-
a list of students and the family worker visited theM. When the numbeg

1-,

of visits became overwhelming, the process was revised so that the homes

of tho"Se students in greatest need were visited. As the major academic .

and personal problems were alleviated, the family worker visited homes

to inform parents of theprogram'and to attraOtsthem to its activities.
0

Home visiting services are topsidered effective in helping-to

solve students' personal `and school problems,.asIrell as -creating a.--

closer relationship between the school and the hoMe. The factors cited

as accounting or the success of this service are "caring,:shakino'the

students up; and getting them.to,motivate themselves.': .Additionally,

the program administrators' encouragement of student and parental

partiipation through an open-door policy and cultural actjvi its was

identified as essential. 4

Career orientation isiprovided by the college advisor, the

assistant director Iwnb 'was formerly a college advisor), aid outside

agencies, such as Aspira. There are special orientation sessions

offered both by the prbgram and the school. Coflege repreSentatives are

invited to,sp k on occupational opportunities and on various types'of

educational programs. The school principal suggests that more of these,

sessions should take place.

-;6-
3b
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STAFF DEVELOPMENT

Staff development.activities consisted of Igularly scheduled

department meetings, workshops, conferences, visits to other programs or

resource centers, and col lege CQUrses..___TAW es 1 1,_12, _and_13 :out 1 fne

staff development activities inn school and outside the school for

program staff and teachersl.

'Activities ranged from general orientation 4essions through

planning meetings, and discussions, college coursework in areas
Ca&

related to,the,program. Participation in activities varied actprding.to

purpose, location, and staff needs. There was,a low level of teacher,

participation in in-service workshops and in college courses, despite -

the fact that few teachers have a license or degree in bilingual education.

-(See Table 14 for staff chdracteristics of teachers Who serve program

students.)

4

'PARENTAL AND COMKUNITY INVOLVEMENT

/ Project Adelante has,an advisory committee composed of parents,

ted&rs, and students who volunteered their participation. The committee

meets once ifmonth; its functions include reviewing program implementation
-c

and, 'when .neceisary, advisingihodifications. However, in practice, the

committee seldom makes recommendations and more qften reacts .to ideas
L- ,

. , ,

presented to them. .
.

1

.00

,

.

The school's adult education program offers courses in Spanish

for hFgh schqal equivalency, E.S.L., and typing. Few parents' of program
1 %

students attend. these classes; those who do; take E.S.L. Of the,school')..
-..

6

wide activities, parents_ are more attracted to the parent-teacher-

student buff dinner held Zing open schoti night, in which everyone

brings- food to share, and the Pan American Day festivities. Among the

-27- 3r
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Table 11. Staff development activities in school.

STRATEGY
DESCRIPTION(S)
DR TITLES)

ND AND TITLE OF
STAFF ATTENDING

SPEAKER OR PRESENTER
(IF APPLICABLE)"

FREQUENCY OR
NUMBER OF SESSIONS,,DATES GOAL

Dept. meeting's, Title VII Staff
. Meeting

Foreign Language

All Title VII Staff

Afl department members

-...-

NA ,

Dana:!. Fishkin, Director
le:...onnessa, AssIrDir.

Monthly

Monthly.

-

.

To discuss plans, activities
ideas and problems.

To present Project Adelantl
up-dAte.

Workshops Bilingual Soc. Stud.
I. -

Bilingual'Math.

Bilingual Science
. .

5 (Chairman, 2 tea.,
-Director & Ass't. Dir.)

"4"(Chairman, 1 tea.,
Director & Ass't. Dir.)

4 (Chairman, 1 tea.;
Director & Ass't. Dir.)

z.

C. Sonnessa
......,

C. Sonnessa .

.

C. Sonnessa .'

2

2

2

11/24,11/24
`,

11/1, 12)15

..

'12/2, 12/16

To determine curricular
textbook and materials needs

To determine curricular
textbOok and materials needs

To determine 'Curricular
-textbook and materials needs

Other -

Demonstration
lessons,

Lectmfes, etc.

.

'Meetings with

various book publ.
,

2 (Director and
Assistant Director)

.

Book coimpany represents-
tives .0-

:

4

.....

3/9, 3/10, 3/12,
4/15

.

.

To learli about available
publications in bilingual
subject areas suitable for
student needs. /

I 3
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Table 12.. Staff development activities outsideischool.

STRATEGY
.

DESCMPTION(S)
OR TITLE(S) '

.

SPONSOR/LOCATION
SPEAKER OR PRESENTER
(IF APPLICABLE)

NO. AND TITLES ,

OF STAFF ATTENDING
NUMBER OR FREQUENCY
OF SESSIONS DATES

.

Workshops held
outside school

Title VII Workshop
'

Consent Decree Work-
shop

Board of Education
O.B.E.

,

c

Board of Education

.0swaldo Malave

Awilda Orta

2 (Director, -

Assistant Director)

2 (Assistant Director,
Resource Teach&)

.

.

1

3

4
_

11/3

1/7, 1/8,

10/10

T
Conferences`
and symposia

S'Center

...

.Discusston of
materials available
through Bilingual -

Braising Resource

'
Convrehensive High
School Bilingual
Program .

Antonio Valle

.

1 (Assistant Director)

.

1 , 12/2

.

Visits .tp

Other Title VII
Programs

-

'
*

.

Visits to local

.

Vlsits to
E.S.L. Central
Office

ERMI Conference in
Wishington, D.C.

grientation re:
'Procedures

Orientaton re:-
proCedures

Orientation re: '

'procedures

PlanDollege.Com-
ponent

4ii.
Plan College Com-
ponent

Investigation of
materials anktexts

Lisle). College

Stevenson High School
.

b.

Mooe High School,nr . "
0

Roosevilt High School
7

Hostos Ommun$W
_College .,

Lehman College.

E.S.L. Central Office
"'
-"-4441,*

Various ed. leaders

Alfred Riccardi
.

0
.

Reyes Irizarry .
,

Carmen Miranda

Dean Matthews et. al.
..:

'Louis Chary et. al:.

----2-

Richard Quintanilla

,

1 (Director)

2 (Director and
Assistant Director)

2 (Director and
Assistant Director)

2 (Director and
Assistant Director)

2 (Director and
Assistant Director)

2 (Dicettor and
Assistant Director)

/
2 (Director and
AssEstant Director)

,

f

Several

2

1

2

3

2

3

3/23 - 25

t
10/22, 5/4

12/5
,,

, ,,,,

10/22, 2/24

12/16, 2/9;
4/1

1/4, 1/28
.

1/9, 2/12,

2/16
.

A%

.

40
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Table 13. University courses attended by staff.

STAFF INSTITUTION GOAL FREQUENCY

9 .

' COURSES
. .

C. Graciano, Bilingual

Social Studies.Teacher:,

H. Colon, Bilingual
Resource Teacher

School Secretary
Bilingual

New York University
....,.

Lehman College

Lehman College

440,
a

.

.

Master's Degree

Master's Degree

Bachelor's Degree

2 hours/week
3 hours /week.

3hours/week
3 hours/week

3 hours/week

4 hours/week

Independent Study

Social Studies Rdgs.

ESC 703 School & Community
ESC 709 Workshop Disruptfte Behavior

History ofdPuerto Rico II

Theory Secretarial Wm*

,

.

,,.. ° -

W. Medina, Bilingual
Educational. Assistant

L. Martinez* Bilingual
Educational Assistant

- . ..

.
.

4 - ,

Bronx-Community
College

Bronx Community
College

.

. ,

BachelorlsDegree
__ . ,... .

__

Bachelor's Degree

....

.

3 hours/week
_3 hours/week

3 hours/week

er-

.

History 39 Puerto Rico History
Mathematics 21 Req. Mathematics .

History 31 Latin AmeriCan History'

'

,
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Table 14. Staff characteristics: professional staff

supported by non-Title VII funds.

mcilaits)
atsix
ISM

MIa s.

"E"'s

amnia
palm)

,

%V
--t-

Mms)
pus

* =Ai ;
aassamag

pall
Oitmmmi

umsli

OW

811. Sae...Stud,
Teacher 60 9/72

B.A.'Lib. Arts
M.A. Education

4,Y,C,
4.Y.S,

Soc, Stud.-RS
Bil. Span.-HS 7 - 4 , --

Math TeaCher- 100 10/80 M.A. .Spanish - N.Y-.S. Span.- RS 5 ., l --

Ril. Science
'recer 20, 9/79 M.A. Physics

4YC.
4:Y.S.

Phis h Gen
hence 18

-
3 -_

Bil. Science
Teacher 40. 2/81

BAR. and
M.A. Spanish M.Y.C. - Span. - HS ,

.

9 6k. --

Reading h N.L.As
Teacher. 100 10/81 B.A., M.A. and

Ph.D Cawk., SP.
N.Y.C.
4.Y.S.

Span. -HS
Frn. - HS

.

15
_

.
2 lk

A.P, For. Lang. 100 2/5.8 B.S. and .

M.A. Educat4on

4.y.0.

N.Y.S.

A.P. Supar-
vision For.L.
,

29 29

V.L.A. Teacher 100,, 9/63
-- --,

B.S. Gin 8ci.
M..A. Edu./Couns:"''''''S.8.81.1-RMS

,w,,,.' 0 SPAn..4015
17 --

A.L.A. Teacher 40 9/66 -
N1.1...1",c;:t7onan.. :11:g... Vrils X15 4

Bil.Rdg. h
4.L.A. Teacher '100 2/81 It;t74,

-

..,4,..,T,sp..4,-Ais

7

.
3% _

_
Oil. Guidance
Counselor

inq 105
8.4...
Guidance

N.Y.S. Spapiph RIDI
GUidande RAS

0

. 10
._

Ail. Guidance
Counselor

10n
'

2158
'2/74

B.A., M.A.,
M.S.

- .,,Q

71::C4 - illIS 22

. .

Guid.4 Ada.'
Cert.- HS"

E.S.L. Teacher Inn 9/72 M.A. Education M.Y.C.
,

Span - NS 11J '5 N.----N

S.S.L. Teacher
109 9/61

B.A.
=lc:Aft

N.Y.C.
I T. *".1" .

....

.

(20) li, 0
HS R.S.L.'

11 .11.

hil. Soc.-Stud.
Teacher

40 t;9/00'

r

1.11., 4.A:
Education

,

, 4
0.y.c.111.5g.St1.!..:,=,zi__:- --- .

-
5-

4
n



t

4tt
t

.
.4

ts.*

o

factors said to discourage parent participation are work and family

conditions, as well as parents' values. Staff members noted that most

parents do not consider parents' Meetings to'be important. Parents are

most likely to attend events at which their children, their country,'and

culture are recognized and celebrated. The program is working toward/

bolst,cing parents' attendance at acti'vities, and toward involving them

more in their.advisory function in program direction.

L.,

GENERAL INDICATORS OF SELF-CONCEPT _

Program students ;manifest, toward self in theirinter-
.

- action with peers and program staff. In the academic.reAm, students

generally express the view that low gradei,,th acceptable because they

are deserved; this attitude his been, manifetted by studentswho are-
,

thought capable of better academic performance. In theethnocultural

realm, students generally demonstrate feelings of seturity'and enthusiasm;

they express the desire to participate actively n'program events.

Involvement fin such activities reflects pride in their "group-belongingness."

rd.

The program is presently attempting to raise students' levels

of aspiration And expectations -through curricular andextracurridirar

activities. Students take,part in a leadership training club', and a

O

. r
leadership club in physical education; many have applied to the honor,

.-A-Ocieties_forLwhich approximatety 20 students are now eligible.

Three oft of four scholarships of the United Federation of

Teachers were awarded-to program students. These scholarships are award-
.

...,

ed-on the basis of ach4vement,and need. Forty. students, (18 Rertent

of program participants) were awarded_ certificates for excellent attendance.'
4,

4'''''., f _ ',..' i
Most graduating students plan.to at5endcity.tolle4est, Approximately

.

at \

. 30f percent of the students in.the4lrogram.(mostly boys) hold afterschodl
- . .. .
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and summer jobs. There were only two suspensions during the schoo -"year,

both involved students who are New York-born Puerto Ricans. Studentt of

the latter-group were reported to be the most frequently suspended of

all program students. However, in comparison to the school population,

6)

program students in general have a better record Of behavior. Vandalisru

said to be a problem in the sch ol,\Ihas never been 'a problem with the

program students. A
Students' participation and involvement in activities they

initiate would suggest a positive self-concept. Their view of low grades

as "deserve& may rOflect a sense of 'not having worked sufficiently

rather than of lacking ability. '

An examination of the post-high school, plans ofthe,twelfth-

grade students reveals the following:.

Table 15. Post-high school plans of twelfth -grade students.

PLANS NUMBER PERCENT '.,,

College 13

.

, 65%
Vocational or
Career Train;ing

School 3

la,

15%

_

Job ,
.

5% 1

Armed Forces , 1

. .

5%.
.c,r.

Undecided 2 . 10%

TOTAL 20 100%
(14.

.The great majority of the bilingual program seniors (80 percent)
plan to attend college (13 students) or to seek' additional
.vocational or career training (3 students).

.Another five percent desire full-tfine,employment after graduation.

-33-
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VI. FINDINGS

ASSESSMENT PROCEDURES, INSTRUMENTS, AND FINDINGS

The followfng.section presents the assessment instruments an d

procedures, and the results, of the testing to evaluate student achieve-

ment in 1980-19e1:;

StUdents,were assessed in English language development, growth -

in their mastery of their native language, mathematics, 'social studies,

and science. The following are the areas assessed and the instruments

used:
t

English ,as a second language -- CREST Criterion Referenced
English Syntax.Test, Levels I, II, III1

Reading in Spanish Interamerican Series, Prueba de
Lectura (Total Reading, Level 3,-Forms CE, DE)

Mathematics performance -- Teacher-made'tests

Science performance -- Teacher -made. tests

Social studies performance -- Teacher-made tests

Attendance -- Sdhool and program records

the following analyses were performed:

. 1) On pre,hpost standardized test; of Spanish readin'g achieve7

ment statistical and educational significance are reported:,

Statiitical significance was determined through the application

of the correlated t-test model. This statistical'analys demonstrates

whether the difference between pre-test and post -test mean scores is.

larger th an would be expected by chance variation alone; sta-

'tistically significant.'

6
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0.

0

This analysis does not represent an estimate of how students

would have performed in the absence of the program. No such estimate
. _

could be made because of the inapplicability of test 'horms for this

population, and the unavailability of an appropriate comparison group.

Educational significance was determined for each grade level
1

by calculating an "effect siz e" based on observed summary statistics

using the procedure recommended by Cohen1.

An effect size for the correlated t-test model is an estimate

of the difference betweTh pre-test and post-test means expressed in

standard deviation units freeq.e. the influence of sample,size. It

became desirable to establish such an estimate becau.se substantial dif-
.

ferendes that do exf§t frequently fail to reach'statistical significance

if the number of observations for each unit of statistical analysis is
.

small. Stmilarly,',statistically significant differences often are na
7$

I 0

educationally meaningful.
.

r 0.

Thus,- statistical and'educational significant permit a more

meaningful appraisal of project outcomes. As a 'rule of thumb, the folloii-

J , *

* : ing effect size indices areosreommended by Cohen as guides to interpreting
.40.0.0"

. 'educatignal significance (ES):

° 0
0

a Of rence of1/5 = .20'..small'ES

a difference,of 1/2 = .50 = medium ES

1/.
o

r

a difference of 4/5 = .8 = large ES
( io

1Jacob P)hen. Statistical Power Analysis for the Behavioral Sciehces
.

(ReOsed Edition). New York: Acadimic Press, 1977 Chapter 2.

10.
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. 2) The instrument used to measure growth in'English language

was the Criterion,Referenced English Syntax Test (CREST), which tests

mastery o specific skills at three levels. Material 4i'the beginning

and intermediate levels of the CREST is broken down into 25 Objectives

per. level, such as present-tense forms of the verb,"to be" (Level I'), or

possessive djectives'and pronouns (Level II). Material at the advanced

1level ( Leve III) is organized into 16 objectives, such as reflexive-

pronou At each level, students are asked to complete four-multiple-.

choice items for each objective. 'An item consists of a sentence frame

for which the student must supply a word or phraselSosen from four

possibilities, 'Mastery of a -skill* objective is determined by a student's-

abi),Ity to answer at least three out of four items_ correctly.

This report'provides information on.the average number Of

..

objectives mastered, and the average number of objectives mastereeper

month of treatment, by students Who received Title I or non - Title I

E.S.L. instruction. Information.is also provided on students' performance

'`,.at the various test levels. tot

For Title I students, perforMance breakdowns are report-
.

ed in two Ways: First, a grade-and level breakawn of objective mastered

at pre- mitt post-testings and the average gain is reported. Sec d,

sults for the combined sample are reported for the average number of
.

Jobjectives mastered at,pre- and post-testings, and.the average number of

objectiles mastered per month of treatment.
e

Mastery rates inoubject-area classes are reported by semester

(in terms.of the percentage of students passing classes). As ufiiform

. examin4tions were not available for all subject -area classes, comparisons
- ,

-. .
. . . .---

with the performance of English-dominant studentsl could not be madeie-"
.

.

-36- ,
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Instruction (treatment) time is defined as the period of classroom in-
.

struction that occurred between pre- and post-testing Whic4 is conducted

each semester. The maximum. treatment time, as defined:, 4

-fall and '53 days for spring or 3.2 months (assuming that .20 days comprise

2 days for

one month, on the aver:age).

ti Non-Title I E.S.L. students were tested only in soring. All

*students reported functioned on the advanced level (III) only. Performance

is reported for the average number of objectives mastered:between pfe-
.

and post-testings and the average number of objectives mastered per month
47.

_ of treatment. The maximum treatment for non-Title I students was 4.5

months.

,

3dhe results of the criterion referenced. tests in mathematics,
t 44..- 0c .

social studies, and science are reported in frms of the number and percent

of student's,passing teacher-gleVelopedtests. Results "ere reported by -'

,c .*1 :.--

ra
0, As>

grade level and the.lenguageof inftruction. qatvon the achievement of

mainstream 'students in content-area'class4syere,,not available. As a
. .

result no 'comparisons will be made. O

4) Information is provided on the attendancerate,of!:students

(

'participating in.the bilingual program compared with'plat ofthe'total
4C ?'

school population.

form.

The following pages present student'acKlev enl`in taufrar

; 1'

4 4 .

. 37-
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Table 16. .Performance of students tested on the Criterion Referenced English Syntax Test

"- CREST): average number of objectives mastered by grade and test "level.

(E.S.L..Title I Spanish-speaking students, fall)

ps

LEVEL I 'LEVEL II LEVEL III

1

Average Number of Average Number of _Average Number of
Objectives Mastered Objectives Mastered Objectives Mastered t

Grade N Pre Post Gain* N Pre Post Gain* N Pre Post Gain*......-

9 25 7.4 11.4 4.0 (c..7 11.3 15.4 4.6' 20 7.6 10.1 2.5

10 26 , 6.7 12.0 5.3 3 11.0 13.3 2.3- 7 7.0 10.0 3.0

11 10 10.1 it-6.1 6.0 7, 9.6 14.3 4.7% 16 8.2 10.9 2,.7
v-

12 5 8.8 .13.8 5.0 7 12.3 16.3 4.0 , '5 7.4 11.0 3.6

TOTAL 66 7.7 12.5 4.8 24 11.2 15.4 4.2 48 7;7 10.4 2.7

NfE: number of .objectives for 'each leQ& Level I (25),, Leve4' II (25), Leyel III -:(15).
. .

Post-test minus pre-test.

.

.Sixty-two percent of enrolled students were pre- and post-tetted in the fall.
. . .

.Lower grade students functioned primarily' 'on lower test levels and upper grade
students tended to function at 'upper test levels.

.Students tested with Level I showed the largest.growth.

50



c

Table 17., Results of the Criirion Referenced English Syntax Test

\

(CREST): number of Objectives mastered, and objectives mastered

per month.°

(E.S.L. Title I Spanish speaking students, fall)

,A. . Grade

t,

9

10

TOTAL

I

Average Number of Average .

# of Objectives Mastered Objectives Months of
Students Pre Post Mastered* Treatment

52 8.0 11.5 3.5 2.6 1.

?,

36

,

/.1 11.7 4.6 2.8

A

33 9.1 . 13.2
t4

4.1 2.9
.

17 10.1 14.2 '',\ 4.1 2.9
P ,\

',..

138 12.3 44-4J -2.8

I,i, .1,*
,\

Post-test minus pre -test. \

Objectives
Mastered
Per Month

1.

1.4

.The total group gained an average of 4.0 objectives in 2.8 months of
instructional treatment.

.The total group mastered 1.4 objectives per m
\

rh of instruction.

.Students at-all grade llts made impressive g ins.

-39-
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Table 18. Performance of students tested on the Criterion Referenced English Syntax Test

(CREST): average number of objectives mastered by grade and test level.

(E.S.L. Title I Spanish-speaking students, sprine-

C

f

LEVEL I LEVEL II LEVEL III'

Alkrage Number of Average Number off , Average Number of
Objectives Mastered Objectives-Mastered , Objectives Mastered

Grade N Pre

9 29 4.9

16 25 .5

11 7 15.0

12 2 11.5

tIMAL 63 10.3

Post Gain* , N Pre Rost GainI. N Pre Post Gain*

13.5 3.6 9.8 13.2 3.4 4 7.5 9.5 2.0 ,

13.0 3.5 NO DATA
,

5 9.4 12.4 3.0
I t

19.0 4.0 8 10.9 13.9 3.0 . 13 8.0 10.8 2.8

15.0 4.5 3- 11.7 117 6.0 9 9.1 12.2 3.1'

14.0 3.7 16 10.0 14.4 4.4 31 8.5 11.3 2.8

*

NOTE: number of objectives for each level: Level I (25), Level II (25), Level III (15).
*
Post-test minus pre-test.

.Fifty-three percent of enrolled students were ere-and post-tested in the spring.

.The numbers of students,tested at Levels II and III declined in the spring from the
fall rates.

.Students in. lower'grades function primarily
f

on lower test levels and students in
upper gradeS functioned on upper test levels.

.Upper grade studeRts gienerally showeClartger,gains than lower grade students.

2
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Table 19. Results of the Criterion Referenced English Syntak "Test

(CREST): number of objectives mastered, and objectives hasteneB

per month.

(E.S.L. Title I Spanish-speaking students, spring);

I.

Average Number of Avirage arslhjjectitt4es t-

# of Objectives Mastered Objectives Months /ifi Mlastmnat
'Grade Students Pre Post Mastered* Treatment- ftrMirintil

9 38 r 9.6 13.0 - 3.4 2.3 II ..2

10 30 9.5 12.9, Ari 3.4 2.9 L2

11 28 10.2 13.7 3.5 2.8 L2

12 14 9.9' 13:8 1:9 2.S L3

TOTAL 110 9.8 13.3 3.5 21.13

*
Post-test minus pre-test.

.The total group gained an average of 3.5 objectives in 2../3merii7tbsaff,
s

instructional treatment.

.The total group mastered 1.2 objectives per month,of ilistxmrtikm

*
.Uppet grade students mastered slightly more objectives than lifter
grade students.

-41- 53
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Table 20.' Results of the Criterion Referenced English _Syntax Test

(CREST): number .of objectives mastered, 'and objectives mastered

a *
per month.

(E.S.L. non-Title I SpanishsPeaking siuctents, spring, Level III)

.140.

Average Number of, Average Objectives
# of Objectives Mastered Objectives- Months of Mastered

wade Students Pre - Post Mastered* Treatment Per Month

,9

10

11

TOTAL

7

7

7
4

8.0

11./6

9.9

11.9

14.1

12.6

.

,.;"
.

3.9
_

2.5

2.7

3.3

'3.7

4.1

.

.

'

1.2

.7
.

.7

21 9.8 1

0
2.9 3.1 3.7 .8

Post-test minus pre-test.,'

AN NOTE: Maximum number of objectives is 15. '

,

6
.Nine percent of enrolled students were tested in spring in E.S.L.
non-Title I clasps.

.The total 'group gained an average f 3.1 objecttves-

.The total group mastered an avers of .8 objectives for every month,
of instruction.

- .

.Ninth graders showed the largest gains. .

.The total_ group's post-test mastery level (12.9 objectives)
represents 87 percent .of the total number of LevelIII objectives.

.Tenth graders, especially-, had achieved almost all the instructional
objectives at pre-test: This tended to truncate the growth which
they could demonstrate on this test, and depressed the. results.

a

-42- 54



Co.

4.

N
, -

Table 21. Native language
0
reading achievement

for Spanish-speaking students.
4

Signifitance of mean total, raw score differences between initial
and final test scores in native language reading achievement of
students with full instructional treatment on the Prueba de Lecture.
(total reading), Level III, forms LE and DE.

Pre-test Post-test
Standard Standard Mean Corr.

Grade N Mean Deviation Mean Deviation Difference Pre/post t p ES

9 59 45.9 18.5 54.6 -19.3 8.7 .87 6.80 .001 .89

f
10 43 60.3 18.9 66.9 16.9 6.6 .78 3.55 .001 .54

11 36 65.3 15.1 71.1 14.2 5.8 .78 3.52 .001 .59

12 18 59.9 12.7 . 68.8 10.0 8.9 .89 6.26 .001 1.48

-.All grades demonstrated statistically and educationally sign*ificant
gains.

.Student's who scored lower on tilt pre-test appear to Have made the
largesfgains.

P

`P
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Table 22. Number and percent of students passing

teacher-made examinatioas in mathematics.

(Courses conducted in English)

Grade

P

N

FALL 1980

.Number.

Passing'

9 19 17

10 12 - 6.

.

11 6 6

, -

TOTAk 37
t

soh

Percent Number Percent
. Pesing. N Passing Passing

90% .

78 %.

.18
.

7

-il 61%

13 ,7' 54%

6 2 34%

37 / 20 54%

. The overall pass rate in-fall was 78 percent.

. The overall, pass rate in spring was' 54.percent. -

.The pas:-rates were generally higher in the fall' but the
-number 4f.st4dehtS.reportedkis small in both terms. As a
result,"the percentages should be interpreted with caution.

4

*ie

NIP
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Table 23. libiber and percent of studerlis passing

c
.,teacher-made.exAminations in mathematics.

(Cburses conducted in Spanish)reytt,

Grade

FALL 19804

Number Percent

N Passing 4 Passing

SPRING 1981

Perc nt
Passi g

'Number'
N Passing

9 --49 37 &76%

10 47 31 *. 66%
IP-

11 27 16 59%

12 11
,

6 55%

TOTAL 134 90 . 67T 145 97 67%

60 '38 .063%

43 27 63

32 22

10 10 100%

06

.The overall pass rites in fail and spring were 67 percent.

.Ninth and tenth graders achieved at higher rates in fall than,
in spring.

N .Eleventh and' twelfth graders achieved at higher rates in spring
than in fall:

4

/"

.Students tended to demonstrate higher rates of &success in mathematics
:courses conducted'in Spanish than in English.

4.
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Table°24. Number and percent of students passing

teacher-made examinations in science.,

(Courses conducted in English)

;FALL 1980 SPRING .1981

Grade-
Number e Percent ,

N Passing .Passing
Number.

N Passing
.Percent
Passjng

IK
9 6 .' 4 67% . 8 4 50%

10 6 4 67% .8 5 63%

11 3 3 100% 3 2 67%

A ,
TOTAL .15 11 73% 19 11 58%

.The overall pass rate in fall was 73 percent.

.The overall pass rate in sbritg was 58 percent:
2

.The success rate was hlgher in fall.

* A

.The numbers of students reported were very_ small. As "a

result, a smallcfiange in'the number of students passing'
'may appear as a large percentage difference. Therefore,'
the percentages of students passing should be interpreted
with caution. " ,

A

Vit
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u.

1\ j^",.\.,.



U

Table 25. N6mber. and percent of students passing

teacher-made examination's in science.

(Courses conducted in Spanish)

's-Grade N

FALL 1980 4
Percent
Passing

t

N

SPRING 1981

Pbrcent
Passing

Number
. Passing

,

puMber
passing
°

9 13 11 85% . 45 31, 69%

10. 15 12 80% 15 .11 73%

11 '13 11 85 %' 7 , 6'' 86%
..

12 1 5 40 5 100% 6 4 67%

TOTAL 46 39 85% 73 52 71%

.The overallApass rate in fall was 85 percent.

.The overall pass rate in spring was 71 percent.

.The pass rate was generally higher in fall.

..- Studehts tended to achieve higher success ratevin science
courses conducted in Spanish ttian in English.

,

-47-- 59
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Table 26. Number and percent of students passing

teacher-made examinations An social studies.

(Courses conducted in English)

S.

.s
Grade

9

10

,11

12

WALL

N

FALL 1980

Percent
Passing' N

SPRING 1981

Percent
Passing

Number
Passiing

Number

'Passing

19 8 16 10 52%

13' 9 69% 11 8 73%.

4 2
stioh

5 3 '60%

1 1 100% NO DATA

.

37 20 .Y% 32 21 66%

.4

.The overall pass rate in fall was 54 percent.
At

.The 'overall pas rate in'spring was 66 percent.

,.The rates of sing were consistently higher in spring.

.Relatively,feW students were-repdrted as having taken social
studies classes in English.

aft
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Table 27. Number: and sercent of passing

t

4'
teacher-made examinations In social studies%--1

(Courses conducted in Spanish).

6

Grade N

FALL 1980

Percent.
Passing N'

NuMber
Passing

9

10

, ,

11

12
o ,

45

42

26

16

. -,

35

.

29

26

11
.

78%

69%

J00%
.

69% -.

62

34*

11

TOTAL 129 .-, %''78% 146

.1"' o

SPRING-1981

.Number Percent
Passing Passing

51 82%

2'9 74Z

'22 65%

10 91%

(If

:The ;overall pass rate in fall was 78 percent.

....Theoverall past rate in spring was 76 Percent.

4
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Table 28. Significance of the difference between attendance percentages

of program students and the attendance percentage of the school.

Average School-Wide Attendance Percentage: 58.4%

,

Mean Standard Percentage .

Grade N Percentage Deviation Difference t p

.9 70 79.4 14.2 21.0 12.37 .001
/ ...

; 10 '61 83.7 . ,.., 11.3 25.3 j7.49 .001

11 42 93.1 6.5, 34.7 34.60 .001
/

12 19 93.6- 5.0 35.2 30.69 .001

TOTAL 192 '85.2 12.6 26.8 29.47 .001

.The overall attendance rate of program students (85.2 pe.rcent) IN
exceeded,the average school-wide rate (58.4 percent) by ahighly
statistically significant margin.

V

.The attendance rate in each grade - exceeds the school =wide rate
by a highly significant margin.

:Upper'grade students showed higher attendance rates.

.toWer.grade students showed greater variability in'attendance.

.Motivation,o prqgram participation appears to bdhigh.

.-50- 62



VII. CONCLUSIONS AND RECOMMENDATIONS

CONCL =IONS

z

as

The goals and objectives of Project Adelante have been realis-

>

ttically set considering the degree to which they have been - achieved in

its first year of operation.' The,program has provided bilingual instructional

. and supportive services ,to 225:Hispanic students, of limited English

Jrofictency from grades 91to 12, consideri -iheir family socioeconomic

backgrounds, and their ethnocultural, lfeiguisii, and academic character-
,

istics.. Primary mphasis has been placed on completton of courses re:, ,

: , . 4 .,,
quieed for high school graduatiori, to prepare students, ekopost-icondary

'.4,,,,.1
education and/or better possibilities for emploment. progr

'philosophy is of a transitional bilingualism type, that T.'S, 'students are

mainstreamed to English only classes asisoon as possible. 4
c

The instructional offerings appear to'be satisfactor in

general, and in E.S-.L. and Spanish, in particular. Howeer,'while

language instructibn per se is an outstandng,feature of the program

review nd planning are hecessaryin order to meet student needs i

el
,

subje Vmatter, language development'tht.ough con t-area instr ction,-_

. and coverage of native ,culture. Such-planning and -subsequent imple-

mentation reqdire Organizational arrangements for supervision and

training'of teachers. Personnel are highly competent, motivated, and

interested in the students they serve. 'However, program needs and the

lack of pehonnel available have resulted in the assignment of teaching

responsibilities to four teachers in areas outside their specialization.

This situation calls for a systematically planned and implemented staff

. development component.
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Program students demonstrated success in meeting the program's

_objectives for achievement in reading in English and Spanieh.. On`the

whole, students generally achieved rates of passing in their content-

area courses which exceeded 65 percent. The least consistent overall

passing rates werejchieved in mathematics.

In the subject areas however, particularly in science and social

studies, students experienced the greatest successes in the courses in

which Spanish was the medium of instruction. This pattern may be, due to a

placement process which selected different types of students for participa-

tion in bilingual and, mainsfream courses.

As was discussed earlier, some students (aarticularlyithe United

States -born) have sufficient skills to participate in 'mainstream classes,

,but because of linguistic difficulties and their"1imited cognitive

development are placed in remedial classes in which they may experience

only limited success. Other students (particularly the immigrants) have

stronger linguistic and cognitive skills in Spanish, and perform success-

fully iii the higher level courses taught in the native language in which

they enroll.

The diffei-ential rates of mastery in the content - area courses

taught in English and Spanish may also be exaggerated by'the small numbers

of students who are reported as having taken courses in the mainsream.

Becabse of the limited number. af students reported, a sh of relatively

few students may result in a 1.irge percentage difference-in the outcomes

reported. As a result, these outcomes must be interpretedAith caution.

Nevertheless, It appears that mathematics is an area in which

students do experience some difficulty. This may reflect bothjigaXnesses
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in the development of basic skills and concepts; and/or a lack of appropriate,

instructional materials.

In the area of supportive services, efforts are being made to.

improve this component further.' Students exhibit the need to 'elate to

bilingual guidance counselors within the program itself. Materials

developed or purchased Wrelfound to be satisfactory, except, as discussed,

in the subject of mathematics. In this subject, the broad spectrum of

students' agility requires a range of Spanish-language mathematics texts,

presently unavailable.

', In other areas of program implementatiqn, parental involvement

in the school and program is increasing and encouragement of greater parent

,participation is continuous. Students' enthusiasm, satisfaction, and

(' achievement are all indicators of program success.

PrOject Adelante is kept "healthy" by all those who are con-
,.

tributing to its development. Movement in the direction signified by

: the program's title is evident. .

RECOMMENDATIONS

Given the constraints ofa program review consisting of four

full-day visits in which the,school principal, assistant principals,'

program director and staff, teachers; students, and parents were inter-
:

viewed; three classes were observed; relevaht documents and student

achievement data were analyzed and interpreted, the following re6om

mendations are made on the basis of professional judgment as determine

by the program evaluator in consultation with O.E.E. staff.

1. Given the high level of development of the Spanish and English

language'prbgrams, attention should be focused on the other part of

J
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the-instructional component, thesubject areas. A collaborative

process involving chairpersons, program director and teachers, the

advisory )ommittee, and whatever outside resources are available

should be undertaken to review; revise, and plan systematically:

- - how Spanish and Englistrar* to be used to teach content while
simultaneously developing

:

beth languages; -
.

., . , .

- -N how, advanced academic courses can be made available to bilingual
students, not highly proficient-in English, when bilipual per-
sonnel is not available/certified to'teach those courses;

- - how the curricula taught are to be similar to and vary from
the curricula taught in the mainstream;

- - how the student's native culture is covered by and related
to the broader social studies curriculum. A more thorough
coverage of the Caribbean and Latin America may complement,
rather than substitute, what is presently o 'fered in the study

of eastern ARO western civilizations,

2. The process of planning a comprehensive bilingual instructional

program and formulating implementation strategies must be preceded

by an assessment, of teachers' training needs and followed by in-

service gaining workshops and college coursework. These work-

.,

shops and cours

L

s should encompass the major ereas of teachers'
,

professional de lopment needs related to bilingualism, ethnicity,

Class, and culture in education.

3., Planning and- impleme ntation -of. subject-area instruction "and staff

development require a process of teacher observation and observer:'.
o

feedback. This process shouldbekconducted by the program

administrators who are responsible for program implementation\

0

and outcomes. .

* tw-
,

At priesent,. in New York City schools, only department chairpersons

are authorized and have the responsibility to supervise teachers.

Thus, the planning and implementation recommended for instruction
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and staff development require either special arrangements milithtim the

_existing organizational structure or.a change. The'-programdfinector

may work in conjunction with the department chairperson urn the

observation of and feedback to teachers. Alternatively,` the messiidodlittp,

of creating a bilingual education department or a "mini

be considered, particularly if the program continues toe:pia/4
4

4. All possible resources available for counseling (personal, avedlemiic

occupational) should be-explored. Municipal, state, anti feniffally°

funded service agencies as we1 as public and private colleges may

be contacted., Although these services are provided to prograM

'students, the demand for them is so great that continuous evemsten

in their provision is necessary.'

5. Given the need for mathematics materials in Spanish, the prtosram

should explore the availability of mathematics texts of varlet

levels'of complexity written in Spanish. It'is, necessary 'Mud suith

texts be acquired in order-to avoid the need to lecture urn ii b

while using texts,written in 'English. This would seem to doubly

important in light of the difficulties experienced hy some mutojject

students in mathematics classes.

6. 'Given the more erratic, success rates of students in mainstmmuncemMerit7

area classes, it is recommended that the program staff exantime 1:the

characteristics of these students and the courses of irstructimn 1m

which they are participating. ;As these are mainstream classes, thew

C
may or may not addr'ss thsparticular linguisfic and cogmttfiwe met

of bilingualostudents. Upog analysis, it might be productlwe for

$' ,

progiam.staff members to collaborate with mainstream classroom

I ie
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teachers to disseminate or develop methods and materials, within the

existing course structures, to better meet the needs of those students.

7., It is recommended. that the program make an effort to obtain evaluation

data as proposed on the
0
achievement of mainstream stOen//ts in their

\,) cqptent-areA Classes for comparison with the achikiement of btlinqual
,/'

students in parallel courses taught in Spanish., If fhe comparisoh

cannot be made because of the unavailability of uafform examinations,

then the evaluation objective for the content. should.be revisedo

and other more approOriate objectives set.

Pr,

It Is reported that parents are still intimidated by the school. It

is necessary to investigate further what factors lead parents to =

feel comfortable communicating with school staff. It is suggested
rt

that similarity of language and cultural.background as well as

degree of personalism in the nature of the relationship established

be explored as possible factors influencing the retie of parental,

. participation.

r

a

6.8
.
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